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TOWARD DEATH IN h IDDLii, SCHOOL/JUNIOR HIGH SCHOOL S'l1UDENTS 
Children today have a limited knowledge and ex-
perience with death in our culture. This lack of 
experience has resulted in the tremendous fear of the 
unknown - death. Death education has been an atte mpt 
to reduce a child's anxiety toward death. Since it 
was uncertain whether death education was effective 
with young children t h is study was developed to test 
whether students bein g exposed to a death education 
program would have a better attitude toward de ath than 
students who had not had any death education • . Death 
education . hopefull y improves one's attitude toward 
death. 
One hundred and forty-six · randomly selected students 
were surveyed from six of the middle/junior high schools 
· in Rhode Island that included death educ _ation in their 
curriculum. Seventy-three of the students were exposed -
to the treatment, death education (experim.ental g:coup) 
and the other seventy-three had no treatment (control 
group). The Hardt Death AtU tude Seale was the instrument 
used to determine t h e attitude toward death of students 
in each grou :,' . 
Two self-developed instruments were also used by 
the researcher. A Teach er's Survey and a Student's 
Survey were used to determine first the content of 
the death education progrrun in each school as well as 
the experience of the teacher; and second, the previous 
experi ences students have had with death. 
The design of the study was a posttest only control 
group. Students were posttested with the Hardt test and 
the difference in means between the control group and the 
experiment a l group was computed. AT-Test for dependent 
. samples was employed to determine whether the difference 
was statistically significant. The T-Test p roved that 
there was a significant difference in mean scores of the 
two groups and the null hypot h esis - There is no significant 
difference in attitudes toward death betwe en students who 
have been exposed to death education in school and students 
who have not been exposed to death education - was 
rejected. 
Results of this study indicated that students who 
had been exposed to death education had a more positive 
attitude toward death. Thus, death education is effective. 
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CHAPTEH I 
INTRODUC'r ION 
Orientation t o the ·Pr oblem 
By becoming awa r e of the subject of aaath 
and dying we are all being given an un-
paralleled opportunity - to discov e r life's 
true meaning throu gh coming to t e rms with 
· death's place in the spectrum of human 
development, and thus to .learn to use our 
g ift of life as . happily and productively a s 
possible. If you face a problem, wh e t h er you 
are able to solve it or not, you will 
· grow. Death is a problem in our society. We urge you to accept the challen g e and · 
opportunity available to you now of dealing 
with this problem, of facing it squarely. 
You will grow throu gh the experience 
(Kubler-Ross, 1975). 
Some of our school sy~tefus are pres entl y trying to 
introduce death education into their curriculums in order 
to allow children to weigh in their own minds and hearts 
what death means to them and how they will cope with 
this complexity throu ghout t he remainder of their lives. 
Many sch ools, howev e r, are findin g it very difficult to 
introduce this topic into th e ir curriculum. In our 
culture it has become increasin g ly difficult to accept 
the inevitability of death because our cultu~e rejects 
and denies de a th. Thus, in many loc a tions d e ath is 
---
excluded from the schools and our society is l ef t with 
a problem. 
1 
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Statement of the Problem 
Since death has becom e a forbidden to p ic children 
.have a ·limited knowled ge and experience with death. 
Research indicates that this situation may be responsi-
ble for promoting a ne gative attitude toward ·death and 
dying. According to 'Fr.ankl { Skinner, 1965,4), until 
we can face death openly and honestly we _will not be 
----.. 
able to lead a purposeful .life. Death education may 
be what our children need to gain knowled ge about 
death and face death honestly. 
During the past ten years s t udies have been done 
to determine the effectiveness of teachin g the topic ot 
death in school. The goal behind most de ath education 
programs is to give the student an honest and realistic 
view of death. Hopefully, the prog r·am will reduce a 
student's fear toward ·death. 
One researcher, Dr. Dale Hardt, has proven his 
theory that death education will reduce a student's 
anxiety toward death by _ u·se of his instrument which 
measures a person's anxi e ty toward de ath. Hardt, 
however, demonstrated this proof with college stude nts 
only. He seemed uncertain as to whether si milar results 
·would be obtained if death education was presented to 
younger students. 
In the present study the followin g qu estion was 
investi g ated: Will de a th education progr ams in the 
middle/ junior high sch .ool classrooms effect a s tud ent I s 
attitude toward de a th? 
Hypothesis 
Based u p on previous r e sea rch the following null 
hypothesis is postulated in order to determine the results 
of teaching death education at the middle/junior 
high s .chool level. 
Hypothesis. There is no significant diffe r ence 
in attitude toward death betw e en students who have b e en 
ex posed to de a th education in school an d stud ents who 
have not been exposed to d ea th education • . 
Ot h er questions th a t will be examined: 
Is there a diff e rence betwe en the de a th attitude of 
students attending private and parochial schools and 
students attending public schools after the y have b een 
exposed to death ed u cation~ 
Does the type of d eath ed uc a ti on pro g ram have an 
3 
effect on stu d ents ' at t itu d es t ow ~rd de ath in the participating 
survey schools; 
✓ Definition of Term s 
Death - the art or f a ct of dying; endin g of life; 
the state of being d e ad. 
Death education - · teachin g about various death 
topics so oth er s can come to terms with th e ir own mortality. 
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Assu mpti ons 
The following assUlllptions underlie this study: 
1. Individual death education pro gr arn.s are relatively 
homogeneous in their eff ect • 
. 2. Hardt I s Attitud e Scale is an adequate measure 
of a student's attitude toward death. 
3. It is appropriate to rando mize f or death 
education experience in t erms of students rat her than in 
terms of schools since the population of schools teaching 
death education in Rhode Island is so small. 
Limitati ons 
The followin g limitations were recognized by the 
researcher in this study. 
1. Since only the state of Rhode Island was 
sampled there is qu es tion whether the findin gs of this 
study could rep r esent a national trend. 
2. There is no way of measuring what effect an 
individual teacher had on his/her students' attitude 
changes. 
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·Organizati on of the Report 
Chapter I has revealed that there is a real need 
for this ~tudy of the effecis of death education~ 
Further review of literature is presented in Chapter 
II to inform the reader about t he writings and research 
findings that have _been reported which have direct 
implications for this investi ga tion. The ar e as 
represented are (1) modern attitudes of d·eath, (2) the 
need for a change in -attit udes, and (3) the effect of 
death education pro grams in the schools. The review 
of literature was und ertaken to present a st ep -by-step 
approach to a culture's change in attitude toward death 
and to ·sup p or t the need for this particular study. 
In Chapter III the metho ds and urocedure of this 
study will be introduced. This includes the research 
desi gn, sa mple aJ1d treatment groups, instru mentation, · 
da ta collection plan and the pla,n for analysis of 
data. 
In Chapter IV the analy s is and discussio n of the 
data are presented. 
'rhe concl u sions and reco mmendations based on the 
findin g s of the study are rec orded in Chapter V • . 
CHAPTER II 
REVIEW OF LITERATURE 
The review of lite r ature pres ented in this chapter 
is divided into three sections, (1) modern attitudes 
toward death, (2) the need for a chan g e in society's 
attitudes tow ard death and (3) the effect of death 
education prOGrams in the school. 
Receiving an idea of mod e.rn attitudes toward death 
is import~t if one is to realize why a chan g e might be 
needed. Briefly p resented are reasons why death has 
changed from bein g an e veryday; acceptable occurrence 
which was :talked of openly to a now, newl y taboo topic. 
The ne e d for ch~n g e is reviewed to su gges t what 
might happen if a chan ge of attitudes toward d eath does 
occur. This review of lit erat ure sup p orts the idea of 
death education. 
Finally the section on the effects of death education 
pro g rams in the school is included to support the 
assumption t ha t death education will make a difference 
in chan g ing a student's attitude tow ard d e ath . 
It is the re .searcher's desire to present throu gh the 
review of literature a · total picture of how death is viewed 
in American society, why th ere is a ne e d for a chan g e in 
attitud e s via death education pro r;ra ms, and wha t t h e 
effects of such prograins are. 
_/~~·/ 6 
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Hodern Atti t 1.1de ,s Toward Death 
Just thirty or forty years ago children were brought 
up suProunded by the mysteries of birth and death. 
People were born a t home in the company _ of f amily .and 
friends. Today's generations, however, have riot wit~ · 
nessed the birth of a baby or the death of someone close 
in the family. They have not been part oi' what life is 
all about. 
Today;peo ple avoid the subject of death . as the 
Victorians avoided the topic sex • . There are reasons 
why this _ problem has o-ccurred. Grollman (Levi ton, 1969, 
46-47) believes that since it has beco me w1corrm1on to 
witness death in our oi·m lives we cor11e -to avoid and deny 
death • .. Technological advru1ces such as monito 1°ing 
machines and life sustaining systems have resulted in 
this denial of death. The emphasis today is on healing 
and prolongation of life. 11'1.'ransplants and wonder drugs 
are in; death i$ out, · unpopular and unsun g'' (Langone, 
1972,4). 
Nowadays people live longer lives. Before, since 
an individual's lon e evity was shorter, it was more 
cornmon to witness death in th e family home. 1roda y death 
is many times associated with old age and is accepted 
mostly in that context. 
At one time it was customary for family members to 
die in th~ home. Now a large percentage of the sick 
and dying are sent off to hospitals and nursing homes 
away from their family (Kubler - Ross, 1975, Intro.). 
Anoth er factor which shields t oda y_ 1 s gen era tions 
from fa cin g death is the mobility of toda y 's fanily. 
The once .· extended fa mily is now reduc e d to a nuclear 
arrangement where it is not uncommon for the separate 
family groups to live miles apart. When death does 
occur it seems distant and unreal. 
Finally, because of t he wonders of mod er n science 
death just doesn't seem possible. There always seems 
to be some sort of cure • . . Perhaps generations before 
were more acceptin g of the inevitability of d e ath 
(Kubler-Ross, 1975, Intro.). 
According to - the results of a Psychology Tod ay 
questionnaire (Schneidman, 1971, 44), death has beeome 
so forbidden a topic in our culture that one thi r d of 
the .eespon de nts could not remember ever discussing 
death in their homes fr om an early a ge . In more than 
one third of these f~rilies, death wa s tal ke d about with 
much discomfort and in only JO percent of the homes 
was death talked of openly and hon est ly. 
Chica g o Psychiatrist Elisabeth Kubler-Ross _said: 
Americans' a v oidance of de a th is rooted 
in the bre ak down of the 'ol d fash i one d' 
i'a mily unit and the mecha.niza tion of 
me d ici ne . Before med icine became so 
advanced p eo p le died at ho me - a home 
more li ke ly t h an not where s e ver a l 
gen erations of a family lived to gethe r. 
Not only di d t h e dy in g patient te ~min ate 
his li i 'e in a f amili a r an d beloved 
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envi ro nment, Ross explains, but the 
patients I childre n and_ grandchil dr en 
shared in the pr ocess of dying, de ath, 
grief and bereavement. No more. Now, 
older people live in retire ment cornrmm-
ities or nursin g homes. They die in 
lonely in~ersonal hos p itils wSe re 
children vnder age 12 aren't allowed to 
visit. 
Another factor contPibutin g to socie .ty I s 
den ial of death is loss of reli g ion and 
belief of a hereafter. I nm10Ptali t:7 
offered ho r.)e and purpose to su f'fering -
t tl.e dyin g anticipated a reward in 
9 
heaven. That fewer pe ople really believe 
in life after death on l y multipli e s m&-is 1 
end of life anxiety (Zazzaro, 1973, 39-42). 
Because death has become a taboo subject in our 
culture it has become common practice to try and shield 
our children from confronting deat h in any form. As 
a result, toda y 's children have many misc onceptions 
of death. 
Attitudes toward d eath are l e arn ed . Like 
prejudice or other attitudes, one's basic 
attitudes toward dei th are lear ned f r om 
those closest to him or her. If one's 
parents and othe r s close to t he ind ividual 
are very fearful towar d death and una ble 
to deal with death in an y so :.et of p la.n.ned 
or enjoya ble manner , th en the in dividual 
will ado pt the sa me fearful pos i tion 
towar-d death. The r e is no ea sy way to 
.die. There is no easy way to mourn the 
death of another. Sin ce death is inevita ble, 
families and individuals wi ll ha v e to dea l 
with de a th sooner or lat er . How well 
they will be able to h ondle death depends 
upon t h eir attit; udes toward it~ Some 
attitudes toward death are healthy and 
-make i'o r less of a crisis .for either the 
i .ndi vi dual or the family. Other atti t 1;.des 
· tm·rnrd death are less healthy and in-
crea se the amount of crisis and make 
readjust ment more painful a.rid tra gic laden 
(Cox, 1976,3). 
Areas outside the home influence children's attitudes 
toward death. At one time children's literature dealt 
openly with the concept of death. One child's verse in 
the New England Primer of 1834 states: 
I, in the bur y ing place may see 
Graves shorter there than I. 
From death's arrest no age is free 
Young children too must die. 
My God may such an awful sight, 
Awakening be to me! 
Oh.! that by e a r ly grace I might 
For death prepared be. 
Nowadays, however, children's literature has done 
a complete turn around and death is looked upon as 
something to protect children from thinking about~ 
The happy ending in fairy ·tales and 
children's stories ••• expresses a need 
to deny the reality of death. 
The good grandmother in 'Little Red 
Riding Hood' steps out of thi 
stomach of the wolf, hale and hearty, 
representing the complete denial of 
death ••• (Zazzaro, 1973,39). 
Children, evidently, are too young to care about death. 
Adults seem to wait until they have no other alternative 
than to discuss death • . According to Zazzaro (197 3,ll-2) 
neither the practices of the seventeenth, eighteenth, 
· and nineteenth centuries or today's twentieth century 
practices concerning death are practical. Literature 
could represent a healthier and more honest approach to 
death. 
Sociologist Robert Fulton, director of the University 
of Minnesota's Center for Death Education and Research, 
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blames the mass media ·as well as literature for giving 
children a distorted view of death. "On TV only ugly 
aliens, bad guys or mythical charact ers die. Nice 
American kids don 1 t 11, E'ulton says disap provin gly 
(Zazzar6~ 1973,42). 
Children may joke about how "neat" it was for 
someone to be blown to bits in a movie, yet deep down 
they are privately troubled about how they will die 
themselves. It is evident that children are becoming 
more concerned with death. 
Flora Arnstein frorn San Francisco, California, 
an English teacher states: 
During all but the la .st two years few 
poems, at most four or five, have been writ-
ten on war and death. In contra.st, 
during these last two y ears rno1°e than 
fifty-:-two poems have been written on 
these s t.bjects~ There is an app arent 
sense of continuous confrontation with · 
the idea of death. 
By and large, yo1.mgste r-s are not g iv en 
to expressing their more profou i,d ideas 
vocall y , yet they seem able through the 
medi um of poetry, not only to explore 
their thou ghts an d f'e e15.ne;s, bu t to 
verbalize these without constraint. 
Thus, we adults e.r'e L~i ven the opportunity 
when reading their work to gain sorne 
insi s ht into what th oy ar e t llin :d n c; and 
f co l :i.ne; (Arnstei n , 1972, 8511.). 
The Need in Change of Attitudes Tow ard Death 
Children need inform a tion about death. They need 
to be able to express their thoughts and concerns 
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about death openly. But how does one lmow that children are 
mentally mature enough to accept discussion regarding 
death, especially their mm mortality? It 
is important that one is aware of the maturation stages of . 
a child concernin~ the notiori of death before th a t 
que s tion is answered. 
Conceptions of life and death ev o lv e 
i n stages th at are roughly related to age. 
The sta g es are: 
1. From about the a g e of three to five, 
child r en do not und erstand the 
mean in g of dea t h and do not r egard 
it as di$continuous with, nor in 
opposition to life. 
2. At the second sta ge , usually ages 
six to nine, · children b eg in to think 
of death as disconti nuous wi th life . 
but · a s reversible and not applicable 
to everyone (Hollis, 1975,27)~ 
Most kids h ave very literal minds; they 
lov e details and facts. When the y are 
. free to ask ques ti on s, they want to know 
about dying in a way t):lat re lates to them. 
Did it hurt? . Wher e is So an d So ri ght 
n ow? Did they mail him away in tha ·t b ox ? 
Will he come back a g ain like when Uncle 
Glenn came back ·from the war. The key 
quest ion, if a p arent is lucky (Lucky , 
bec ause only a 11free 11 c h ild can a s k so 
t e rrible query), is Are you goin g t6 . 
die/ arri I g oing to die? 
It is vital to . answer . as hones t l y as we 
cari, or to simply s ay : 1 1 don't kn ow ••• 
when a child _a sks, 'What does it me an, 
d e ad?' (Mack ey , 1978,1 56 ). 
J. Then at the la s t stage, be g innin g at 
about the age of ten or eleven, 
chil dre n b tg in to view deat h as 
irreversible and in medica l/ 
biological terms (Hollis, 1975, 27). 
Adolescence, then; is t h e t ime when death is 
recognized and accepted. Teena g ers are awa re t ha t 
they and their loved ones will someda y die. However, 
t h e notion of death is something that is not looked on 
upon as possibly hap p enin g in the pr es en t. Death to 
the . adolescent is a futui"e event and not to be worried 
about in t h e present. Thus, it i s quite easy ,_,f o r · the 
twelv e ye~ r old adolescent to look at the many di f -
ferent p e ~spectives of de ath (religious, ~iolog12al, -
personal) and to accept them (Hollis, 1975). 
Since it is possible for a child t6 accept 
information about death in each stag e of his maturation 
process it is important t ha t discussions of de at h be 
brought out into the open; if not t h rou gh t h e family 
unit then throu gh the s.chools. 
Elis abeth Kubler-Ross . (Looking At: Death and 
Dying, 1975,15) se ems to capture all the i mp or tant 
reasons why death educ at ion should be pa rt or' a child's 
schoolin g toda y . She was asked the question - Do 
you feel that death and dyin g sh ould be taught in the 
clas~room? Her reply: 
The y oun ge r the better! ••• . If y ou can 
reach .fourth gr a der s and tal k with t he m 
about d ea th, without lecturin g them, you 
c.an do a lot of pre ventive psychiat ry . 
If pe ople at a y oun ger age would accept 
death as a nor mal pa r t of life, they 
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would have a vepy dif'.ferent . app Peciation 
of life. If childr en ar e to exper ience 
death as a natuPal occurrence, the first 
thing we have to do nationwid e is take 
down those stupid si gns in hospitals . 
that sa y 'no children al ·lowed 1 • If 
14 
you avoid t he issues of illnes s , old ag e, 
a.nd death Hi th children, they are naturally 
not prepar ed, My big dream is that you 
take most people home to die. \··Je s hi p 
old people to nursin g homes; c--;ranc\mas 
come home for Christmas, and t h en we ship 
them o.ff again. This gives the chi ld no 
experience wit.hold age. We ship patients 
to hospitals and virtu ally ex clud e childr en 
f rom visitin g sick peo ple. They natur a lly 
must think that so mething horrible is g oin g 
on be ':1ind those walls. Why can't we sh are 
our grief, our fears, our an ger, our anxieties? 
We need to take the mystery out of death 
al ong with the pretense and the lies. 
Young people need more than sile .n ce from ad ults 
about death. Without infor mation young people's anxiety 
and concern increases. 1fhey cannot develop an una.er-
stan o.in g toward death v.nless adults un derst an d their 
need and open up to the m. If adults wait tmtil the 
death of a fa mily member or a good friend to discuss 
the issue it may be too late. The goal of death ed-
uc at ion in the schools is to give young people the 
information they need to help understiµ-id this phenomenon. 
Teachers of dea t h education ho p e to fill the void in 
young p eople I s experience in ord er · f c,r them to retain a 
p.~·oper perspective on what life is all about. 
But what is death education? To teach about death 
is to teach about many things. Deat h involves the 
subject areas of science and medicine, social studies 
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and sociology, psychology, history, art, litePature, . 
music, insurance and law. Death education seeks to: 
· (1) op en up the lines of communicati on about death, 
( 2) stop using euphemisms and ~lse 11direct lan guage 11 
concerning; death, (3) teach that feelings exist and 
there is strength in expressing feelin g s such as fear, 
relief, guilt and protest honestly, and (4) consider 
how young people might handle r:;rief. Roleplaying is 
used to demonstrate response to the death of a relative 
or their own death (Berg end Daugher'ty; 1973,46). 
According ·to Daniel Leviton, director of . a death 
education program: 
Death Education sho uld have an ·ultimate 
e;oal - increased human ha pr,iness. Our 
goal is to help people uncferstand their 
own feelin g an d attitiJd.es toward de ath 
and dying. Then c3.eath will be 11:;ss 
fea:i_"ful ar,d livin g mor e cn.joyable. The 
role of sch ool death education, which 
is basically .non-moral is complementary 
to that received in the home and church. 
Its role is to disse mi nate the results of 
scientific infor mation and philosophical 
thou ght, wh ich may very well be non-
existent for parents, as well as for a 
large number> of theolo gians, r;hysicians 
and others (Green and Irish, 1971 ). 
Elisabeth Kubler Ross feels that childr-en can come 
to grips with death if they have one grown up who can 
talk about it without t u rnin g it int .o a nightmare. 
The rationale behind de ath educ ation programs is: · 
1. Mental health of chil d~en as well 
as adults de pe nds not upon t he 
denial of tragedy, but up on the 
fr ank aclmowledgement of it. . A 
well-designed and carefully con-
sidered d.ea t h educati on pro gr8ln 
should be made ave .ilable to all 
children. 
2. As most fears are learned 1•e acti ons, 
gaining knowled 1·e about various 
aspects of death can serve to 
reduce fears and misund erstandi ngs. 
3. It is likely that a child 1 s ability 
to co pe with a particular death 
may be facilitated if prior 
discussions of death in gen eral 
have taken place. Such discussions 
should introduce the subject 
gently and in terms the child can 
understan d . 4. Incorporation of death educati on , 
into the school curricull..m 1 should 
not take the form of isola t ed 
instruction. Rather mt'.ch of' the 
content should be inte grat ed with 
relevant aspects ·of the existing 
curricula (Mills, Raisler, 1976). 
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Reasons that the author Shibles gives for the study 
of death ar e (1) By inquiring about death one can help 
cope and overcome his/her fear of it. Merel y discussin g 
death will reduce fear, shock, and anxiety . for the 
student who will so meday face the death of someone close 
to him/her. (2) By f acing death in discussions, one is 
very apt to lead a more purposeful life and to make it 
the best he can for himself and oth ers. (3) In quiry 
about death helps one make the concept of death clearer. 
(4) One tends to be more h onest and realistic when 
he/she considers death. (5) By studying death one really 
studies life and love (Shibles, 1974,iv). 
The Effect of Dea th Educati on Progra ms 
Not long ago education authoriti es, 
writers in th e press, parents, teachers, 
and the ' man in t h e st r·ee t I were 
shoc ked to he er of a certain school 
which had been holding 'death lessons'. 
The outcry was inter es ting because it 
revealed a deep emotional fear of 
death (Mitchell, 1967,1 ). 
17 
Nurses at Texas School o:f Nursing took part in a 
death -education pro gra m consistin g of theory and clinical 
application to the theory. 
In respondin g to a qu e stionnaire ad-
ministered between two and twent y -
four months aft er the unit, 90% 
of the responding students said 
the y thou ght t he le arnin g experience 
had improved their nursing care 
of the dying. They felt better 
able to cope with their own fear 
of death, felt more acceptance 
for the dyin g , and· knew specific 
ways for' int eracting wi th, and 
caring for the dying (Wise, 1974, 42-44). 
Christine Fontenot, an English teach er at Loreauville 
High School, Loreauville, Louisiana presented the topic 
of death in her eleventh and t welfth grade ·classes after 
their study of the aut ho rs Steinbec k , Hart e , and Donne , 
(all works dealing with death in some way). After 
surveying her students at the end of the unit it was found 
that 91.1.· out of 96 stud ents agreed that the unit had been 
"a worthwhile, meanin gful, an d helpful ex r e r ience", and 
93 a g reed that a st u dy of' _ de ath ''makes li.fe more precious 
and 111eaningful 11 (Fontenot, 197!.J.-,62-63). 
The above studies seem to indicate that death 
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education is effective when measured by subjective means. 
The educator, Dale Hardt, however, was no~ content with 
measuring death education effectiveness in this manner. 
Hardt felt that · past e.:iq:,eriences with death education 
classes were not measured accurately. Heasur•ements 
were not reliable or valid. It was the laclc of valid 
and reliable measures which prompted Hardt to develop 
an instrument to measure attitudes toward the c oncept 
of death (Hardt, 1976,26 9) . 
The attitude scale developed by Hardt was a Thurston 
Equal Appearing Interv al attitu.de scale. Using the split 
half method of reliability with the Spearma.n Brown 
''Prophecy li'ormula" serving as an adjustment formula, 
a reliability coefficient of • 87 was pt,oduc ed for the 
scale. The scale was also readable by Sth gr ade level 
and above as judged by criteria s et forth by Flesch (1949) 
and by Dale and Chall (19h,.8). A copy of this instrument 
is provided in Appendix c. 
The results of the scale development provide a 
valid, r•eliable means to determine t !ie mean, range and 
standard devi at ion of the attitudes of potential learners 
and chan ge that has occu :ered after the educational 
experience. 
After developing his instrument Hardt ·set up a study 
usin g his scale to measure chan ge in death attitudes of 
college students who were exposed to a death intervention 
program. Classr oom presentations, .discussions and group 
activities were the mak e up of the progra m. The re sults 
were that each group increas e d or improved in death 
attitude score from pre-tes~ to post-test .. The me an 
d eath attitude score for all ·subjects on the De ath 
Attitude Scale prior to class wa s 3.074. ·. Po s t-test 
results shoH a mean attitude score of 3. 318 or a • 2l+4 
increase. This difference was demonstrat e d statistically 
significant by a directional 11t 11 test at the .o5 l evel. 
(Har d t, 1976,269-270). 
Thus, to the researcher it would seem that if death 
education had such a positive i mpact on coll eg e level and 
high school level students it would also bring the same 
results to middle/ junior hi gh sch o ol st1..1.dents. 
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CHAP'l'ER III 
MBTHOD 
A study wa s desi gn e d to determine the eff e cts of 
death education on t h e attitudes of middle/junior hi gh 
school students toward death. The researc he r h oped to 
duplicate as closely as possible the study pe rforme d by 
Hardt discussed in the Re view of Literature. 
Permission was . granted by Hardt to use his instru-
ment in comp leting this study (App en d ix C). This s tudy 
would follow the recommendation found in Hardt 1 s article: 
·
11A Measurement of the Improvement of Attitude Toward Death" 
(Hardt, 1976,27 0 ) which suggested that the stud y 
be duplicated on less than college level students to see 
if results were still valid. 
Along with Hardt I s Death Attitude Sca ·l e an additional 
survey instrU1nent was created by the researcher to deter-
mine a student's past experiences with death. Findings 
from this instrument were to be of a purel y d escriptive 
nature. No test for validity was determined for th~s 
survey. 
Population and Sample 
The sample for this study consisted of 1 /-1-6 students 
from six middle/junior high scho ols (grades 5,6,7,8,and 9) 
in Rhode Island that had d eath education as pa rt of their 
curriculum. Students from these six schools fell into 
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two categories. Seventy-three stud en ts who had had 
death education were randomly selected fro m all six schools 
for the experimental group while sev en ty-thr ee studen t s 
who had not had death educa tion wer e ma tch ed according to 
grade level and sch oo l to t he students in the experim ental 
group. 'l1his group of students wh o had not had de ath 
education would serve as the control. 
In ord e r to obtain the ab ove sample it was first necessary 
to survey the en tire populat ion of public, p r ivate and 
parochial middle/junior hi gh schoo ls in Rhode Island to 
det e r mine what . schools actually off ere d death education. 
The total population of Rhode Island middle/junior high 
schools was 115. The number of schools that taught d e ath 
education and tha t were willing to take par t in the survey 
wa s six. 
The rese a rcher had some concern of wh a t ea ch 
school's death ed u cation program consist ed of and t he 
length of time it wn s tau gh t but the nia in conc e rn of the 
study was what effect any sort of dea th educat ion had 
on children's attitude~. 
Samp le Size 
The researcher h a d no c ontro l ov er the sa+nple size. 
Each school that tau gh t death education was asked to 
randomly se lect one class that had death education 
(Expe rimental grou p ) and t o match a similar g rade le v ei 
class that did n o t have death education (control g roup) 
to survey. There was no limit on class size so ea ch 
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school had a different nlli'11ber of students participating 
in the survey. 
School II= 
1 
2 
3 
4 
5 
6 
Total .· 
TABLE 1 
SAHPLE J IZE 
of ·students 
Control 
8 
1 
17 
23 
18 
6 
73 
Procedure 
ll= of students 
Ex,.~erime ntal 
8 
1 
17 
23 
18 
6 
73 
The major activities of this study were divided 
into three phases whi ch were (1) plannin g and develop-
ment or pre-active phase, (2 ) data collection or active 
pha s e, and (J) analysis or post active phase which in-
cluded writin g the r ep ort. 
The foll owing discussi •Jn gives a de scrip_tion of 
each activity. More det ailed irif'ormation can ' be f'ound 
in the appropriate appe ndix and will be so desi gnated. 
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Pr e-Active Phase 
The planning period for this st udy be gan in August 
of 1977. Durin g t h is ti me t he researcher became familiar 
with the topic of de ath education e sp ecial ly with t he 
testin g done by Hardt. E,eing a rnid dle school edu cator, 
the re searcher was int er e s t ed in t h e ef fect of death 
educ ation on mi ddle/junior hi gh school stud en t s. 
Permission to Use Hardt's Ins t r ument 
In · orde r to follow · the sa me su r vey ci.on e by Har dt, 
the researc he r wrote to obt ain his r,er missi on to us e his 
instrument the De-ath At tit ud e Scale. On Sept ember 26, 
_ 1977 permission and an off er f or fu1°ther h el p was received 
(App endix C )-. 
Determining the Sample 
In February of 1978 a p ac kage of i nqu ir •y was s ent 
out to all of the superintenden t s of public, p rivate and 
parochial middle a,.'1.d junior h i gh schools in i1hode Island 
(115 in all). This packa ge con t a in ed a l ett er to the 
supe r intendent wh ich would acquain t him wit h t he st udy 
(surveyin g a t titu de s of s tu den ts who had been expos ed 
to a death education pro gr run) a s well as as k his pe r--
mission: to s end t he same in qu iry pac kage t o th e p!·incipals 
oi' his middle · or· junior hi gh scho ols. Also available 
in the paclrnt were co pi e s of t he instru ments the r e searc h er 
hoped to u s e in this stu dy . These instru men t s were a 
\ 
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Princi pal 1s Surve y , a Teac h er's Survey, a Stud ent 
Survey and the Hardt Death Attitude Scale (App endix B&C). 
After receivin g his/h er p ac kage, eac h supe rintendent 
then replied · on a return postcard i nclu ded in the · 
inquiry packa ge as to whet he r t he researc her co uld 
contact the pri n ci pals of h is/h er middle juni or high scho ols 
(Appendix A). A follo w up ph one · call was made t o all 
superin t end ent s who did not I"espond. . 
As per mission was rece i ved t h e re s ear che r s ent out 
t he s ame in •:~uir y packa ge t o t h e princi pals o.f consenting 
schools. At this time the principal would ans wer a survey 
as to whe ther death . educati on was t au ght in his/her school. 
Besides identif y in g th e teachers of death ed ucation, the 
princi p al s al s o i n dicated whether p ermission was granted 
to allo w their stud ents and teac h er s to part i ci pat e in 
this study. 
The resul t s of this Pr inci pal's Surve y was that 
six schools were ide n tified in wh ich six teachers t aught 
death education in Rhode Is l and. 
Active Ph a se 
Now that a tes t s ample was ident i fi ed , a pac kage was 
sent to each teac her of death educ a tion in Rhode Island. 
The pac kage conta i ned a '.i.1eacher I s Surve y an d approximately 
60 copies of each of th~e Student I s :::iurvey and the Hardt 
Scale to be given to students after death educ ati on was 
pre s ented in class. 
25 
1111.e purpose of the 11eacher 1 s Survey wa s to obtain 
a descri pt ion of what was being taught in the death 
education program as well as det errnin e the teacher I s 
experience with pres enting death education. 
The Student's Survey would obtain in form ation 
about student experiences with death while the Har dt 
Scale would measure a stu clent 1 s at t itude toward death. 
Post-Active Pha se 
The· third and final phase, the anal y sis of data 
phase, was carried out April 3, 1978 to ApI'il 17,1978. 
After completing their death education prog rams · 
teache r s filled out the Teacher's Survey and-administered 
the post-test Stude n t's Surveys and the _Hardt Scale 
to students in one of their death education cl a sses. 
Teachers also administered the Student's Surveys and 
the HaI'dt Scale to students in a class of the same 
grade level who did not have death education. Teac h ers 
who were willing also filled out a Student .Survey and 
Hardt Scale themselves in case in~lications could be 
drawn .from teac he r attitude influ enc~ ng st1.:;dcnt attitude 
tow ~~rd death. 
Description of Exper imental Treatment 
Death education a s presented in the six schools 
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consiste d of the discussion or pre s enta t ion of t h e following 
topics: Suicide, Te r minally Ill, Attitudes Toward Grief, 
Bereaveme nt and · Grief, Euthanasia , Funeral Ser vices and 
Rituals, The Dying Process, Alternatives to Immediate 
Death, and Death as I de nti fi ed in Music, Literature and the 
Arts. 
Activities inclu de d: vi ewing _ filmstr ip s, panel 
discussi on s., movies, virit i n g , role playing and field 
trips. 
While e ach school's pro gram dif f e red somewhat, 
it wa s still death education bein g taug h t a n d suitable · · 
for this st udy. 
De s ign of the Study 
The experimental design is included to illustrate 
the in d ependent and d ependent variables in a de sign 
which controls for internal a n d external validity and 
I 
deter mi ne s t h e ex t nt of generalizability of the findings 
of ~he study. This is followed by a discussion and 
illustra·tion of the re s e arch de sign which serves the 
purpose of a framework within which the re search questions 
can be answered. The statistical de s i e;n of the st udy allows 
for inter pre t a tion of th e co mparisons made in t h e 
experi men t-a l d esign u s in g statistical tests of si gnificanc~. 
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Exp e rimental Desim 
The type of exp erimental design used . in deterrnining 
the attitude toward death of Btudents who had participated 
in dea th educa t ion as compared to attitud e toward death 
of students who had not participat~d in death education 
was a Fosttest Only Control Group Design. This design 
is ba ·sed upon the experimental design as defined b y 
Gay (1976,181 ). The design took this form: Figure 1. 
R 
R 
0 
0 
x1 represents the treatment (death education) of 
one class of middle/junior high school students; x2 
represents the treatment (none) of the other class of 
middle/junior high scho ol students; 0 rep r esents the 
posttest given t o each group. 
Students in the classes tested were heterogeneously 
grouped thus causing the sample to be random. These 
groups were also the entire population from schools 
in which death education was tau ght. Each group was 
exposed to . the in depe nd en t variabl e , and posttested. 
Posttest scores for each group then wer e corl'.,rared to 
deternlirie t L1.e effectiveness of th e treatment. 
The combination oi' randomization and the presence 
of a control 5rou p s erve · to control for a.11 sources of 
internal invalidity except mortalit~. Nort i l i t y is not 
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con trolled for becav s c of th e abse nce of pr•etest data 
on subjects. However, siric e t h e de ath ertu cati on 
pr ogram s were sho rt (4 week s at t h e lon gest) mor talit y 
did not . prove t o be muc h of a th1~eat and pretesting 
did not seem pr actical because students migh t bec01ne 
test-wise after such a shor t duration. 
The experimental desi gn to det ermi ne the effe cts 
of death ed.1-~cation on mi ddle/ junior hi gh school students 
in terms of a change i n attitud e t :)war d death is 
diagrammed below. 
Treatr ;1ent Po sttest 
posttest 
0 
score 
X 
. l de ath on attitude 
2 r an dorn.J:y 
selected classes 
from a school in 
ed. toward death 
R.I. that t;aches de ath 
· education no post t est score X 2 death on attit ude 
ed. toward death 
Figure 2. -- The Experimental Design 
The independent variaoles of the st udy are those 
co~di tions which are ~iaried or selecte d by the investi-
gatoi-- • . The independe nt variable in this stu dy is: 
death education pr ogram s. The dependent viriables are 
the postt e st scores on the Hardt Attitude Scale. 
Statistical De s ign 
In order to determine the significance of the 
posttest sco r e comparisons between the two g rou p s, 
a directional 11t 11 test for dependent samples was employed. 
The selected level of significance wa s .o5. This level 
indicates that if the collection of data was duplicated 
· an infinite number of times, similar results as found 
before would occur 5 times out of every hund r ed • . 
Measure ment 
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Three instruments were used in this experiment ~: · for the 
collection of data. 
The 'reacher I s Survey was a descriptive instrument 
used only to determine a teacher I s p3. st experiences 
teaching about death and the content of his/h e r death 
education unit. 
The Student's Survey was also a descri p tive instru-
ment used to deter mine demographic data on a student as 
well as that student's experience with death in any form. 
The third instrument was the Death Attitude Scale 
developed by Hardt. This scale p r ovid e s a measure for 
determining what an individual's attitude is toward death. 
Teacher's · Survey 
A Teacher's Survey was used for two purposes. First 
the researcher wanted to know what to.pies and activities 
were bein g included in the teac her's deat h education 
progra.m. Second, it was important to discov er the 
qualific a tions of the teacher in teach i ng the topic of . 
death. 
The teacher's survey con:si _sted of a series of 13 
open ended questions and 2 check list questions. 
Questions that investigated the content of the death 
education pro gram were: 1. Check the to p ics that you 
include in your death education cu :i."r ic i.l.un:!.., 2. Whel"e 
did you obtain your classroo m materials on death?, 
J. _ lta.me any fiimstrips or sp eakers you ha ve used in your 
pro gram., .4 .• What t-:t-pes of learning activities have your 
students partici pated in?. 
The survey also sou ght to determine the teacher's 
prof ·essional background .and qualifications by · as k ing 
such questions as: In what subject area(s) a.re you 
certified'?. How l ong have you b een teachin g?, Why do 
you teach about death?, What - trainin g have you had to 
pr e sent this topic?, and What has b e en the reaction 
of parents to your discussion of death? 
. Student's Survey 
The Student I s Survey, like the 'I'eacher I s Survey 1 
sou gh t to establish back ground informa .tion · about each 
student. Information re gar-din g a s t udent's school, age, 
sex and grade was asked f ir s t. Then , eleven questions 
followed to det 0rmine how m.1-lCh experi enc e a particular 
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student had with death. 
Questions included the following: -::-(1) "What is 
your favorite TV program? The researcher hoped to dis-
cover whether a particula1"' type of television show 
(violence vs. good family prograr!ls) had ru1y effect on 
a child's attitude toward death. (2) Have you known 
someone who has been very sick? (3) Have yo-µ ever been 
very sick? (4) Have you ever had a pet that died? 
(6) Have you ever had a friend that died? (7) Has anybody 
in your house ever died? (8) Have you ever gone to a 
funeral?. These questions would determine how often a 
student had encountered near death or death s1tuations 
within his/her own f runily c.ircle. A student who has been 
exposed to many relatives dying may or may not have had 
his/her attitude toward death influenced. 
Question (5) What are you most afraid of? hopes 
· to determine if a child has a great fear of death. 
Questions(8,9,10) Have you ever gone to a ft1neral? Do 
you go to church, a Synagogue, or Reli gious service? 
and What happens when you die? hope to discover what a 
student's religious experien,ce is which may ef fect his/ 
her attitud es toward death. 
Finally the question (11) Have you ever read a story 
in which someone died? also seeks to discover to what 
extent literature plays in developing an individual's 
~~ The number in parenthesis indicates the questions as • numbered 
in the survey. 
attitude toward death. 
The responses on the Teacher's Survey and the 
Student's Survey are used to determine the exposure, in 
a general setise, that these students have had with 
experiences or information related to death. 
Hardt 1 s Death Attitude Scale 
'rhe Hardt scale is a Thurston Equal-
Appearing Interval Attitude scale 
designed to fueasure attit u des toward 
death. It t onsisted of 20 odd-
numbered attitude statements ranging 
from 1.1 to l.1 .• 9 · in • 2 intervals. 
Statemen .ts from 1. 1 to 3. 0 on the 
Death Attitude Sc ale are considered 
repreient&tive of death attitudes 
ranging from Very Unfavorable to 
Neither Favorable -nor Unfavor able 
re~pectively. Statements fr6m J .O to 4.9 
on the scale are considered repre-
sentative of death attitudes ran g in g 
from Neith e r Favorable nor Unfavorable 
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to Very Favorable respectively (Hardt, 1976,269). 
The scale has demonstrated validity, reliability, 
and readability by the fifth grade and up. Originally 
two - scales : were d eveloped by Hardt, scale A and B. 
Two types of validity were sou ght for each scale form. 
After employing four separate methods to mee t concurrent 
and construct validity requirements, Form B demonstrated 
a hi gher degree bf statistical validity than did Form A. 
Thus, Form B was chosen for use in this . study. 
"Two attempts were taken to .determine the readability 
of the scale. Form B was readable by the fifth grade 
and up when judged by criteria set forth by Flesch (194 9 ) 
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a..nd by Dale . and Chall (1948) 11 (Hardt, 197 5,97) • . 
The Hardt scale was administered . to two groups of 
students, a control grou p that had not been exposed to 
death education and an ex peri mental group t h at had been 
.exposed . to death education. The Hardt Scale given in 
this study was chan ged sli ghtly. Instead of nwnbering 
from 249-222 to facilitate scoring, the researcher 
nurribered the questions from 1 to 20 s o as not to · con-
.fuse students. Since no wordin g had b een chan ged the 
validity of the scale re mained the same. 
Students were ~sked to riad each of t h e twenty 
items carefulty and then to place a check ma.r•k nett to 
the state ments with which they agr eed and to maim no 
niar lcs next to the staterrients with which t he y did not 
agree. Before scorin g could take plac e the researcher 
had to chan ge his numbering of 1-20 back to Hardt's 
original system of 249-211. 
The directions for scoring are as foll ows: 
To score, si111p l y disre gard t h e f i r st 
number (2 ), place a de ci mal po int 
between the two r emainin g nw11bers , and 
avera ge t he res pons es. The ave ra ge will 
fall either on an attitude statement 
or bet1.rnen two attit ude s t at ements. 
mcamr:;le: an i ndivi dual clw c '.cs i tem s 
237 (3.7), 235 (J.5), and 2.27 (2.7)~ 
By addin g th e se t ogether and di v i di ng 
by t irn total m.miber of i te rns check ed, an 
avera ge of J.3 is found. Hence, we can 
s ay that t h is pers on's attitude toward 
death at the time he/she t ook the test, 
is best descr i bed by state ment ~33, 
i.e., "I can acce p t t i1e thou ght of d eat h 11 
(Har dt, 1975,9 0 ). 
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Analysis of Data 
The STATPACK program for the IBM System/3-7O Model 
1.55 at the University of Rhode Island was selected 
since this program was designed for the most common 
s tatistical analyses. The pro gram provided the mean · 
scores for both the ex :)erim ental and the control groups 
as well as providin g additional data such as: th .e ro.a.x.imum, 
minimum, ran ge, variance, standard deviation and 
standal"d error. 
After the difference between the 1110ans of the 
control group .and the experimental group was detennined, 
a T-test was executed to determine wh et her t he di f ference 
was statistically significant at the .05 level~ 
CHAPTER IV 
FINDINGS AND DI SCUSSION OF HE.SULTS 
A summary of the findin g s of this res .earch and a 
discussion of the results are reported in this chapter. 
This chapt e r is divided into th ree sections. The 
first section deals with the findings re lated to the 
Teacher's Survey. The s e cond section deals with the 
findin gs related to the Student I s Surve y . 'l'he third 
section deals with the fir:idin g s related to the Hardt 
Attitude Scale op which this entire study is based. 
Teacher's Survey 
Throu gh the results of the _Teacher 1 s Sur vey the 
researcher h oped to discover the content of the death educa-
tion programs in each of the six s chools, and the backgroung 
of a particular teacher reg ar ding his/her qualifications or 
expe r iences in te a ch in g about death. 
Qu es ti on 1: Please check the topics that y ou 
includ e_ in your death educ a tion curricu lum, or topics 
that you have di s cus sed with st u dents in y our particular 
disci p line. 
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TABLE; 2 
DbATH EDUCATION CURRICULUM 
·•---.----.. - " 
Topics School 
Included 1 2 3 4 6 Total 
Suicide X X X X 1.~ 
Ter minally Ill X X X X X X 6 
Attitudes towapd 
death X X X X X X 6 
Ber e ave ment an d 
Grief X · X X X X X 6 
Euthanasia X X X X 4 
Funeral Services 
and Rituals X X X X X X 6 
The Dying 
Process X X X 3 
Alt er nat i ves to 
Immediate De ath 0 
Death as i de nti f ied 
in Nusic, Lit eratur e , 
and th e Ar-ts X 1 
The most · p opular to p ics di sc u ss ed in · all six s chools 
were : t erminall y ill, at t it ude s towa rd deat h , ber ea vefuen t 
an d gr ief , ru1d fu ne r al s er vi ces an d ritual s . The nex t 
most freq uentl y di sc uss ed to p ics wer e: suic id e an d 
eut hanas i a. These t wo t opi cs wer e pre s ente d in f i ve out 
of the six sch ools. The top ic 1t he dyin g pr oce s s1 Has 
present ed -in t hr ee of the six sch ools and dea t h a s 
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identified in music, literature and the arts waspre-
sen~ed in only one of the six schools. The topic 
alternatives to .immediate death was not discussed in 
a:ny of the six scho ol s. 
Questi on 2: Please list any . additio n al topics 
that you include in your diicussion of death. 
Results: 
.School 1 - Sudden, acci deri.tal death 
Dea th of pets ancl c1-11irne.ls vs. f 8I1Jily 
Hespon .di ne; to friends i.Jho have had some 
one close to them die 
School 2 - Sick calls 
Anointing of the sick 
School 3 - Stages of Death 
Stages of Grief 
Forced choices on death 
School 4 - ·none 
School 5 - Dealing with children 
What to do after funerals 
Social Security benefits 
Wills 
School 6 - Cost 
Effect on family 
Death of children 
All six schools chose different additional to p ics based 
on student interest. 
Question 3: Where did you obtain your classroom 
materials on death? 
Results: 
School 1 Youth g roup .s, various s.ources 
School 2 - No answer 
School 3 - :Materials obtained at conferences 
School 4 - Home Ee. teacher, R.I.C. Curriculum 
Center 
38 
School 5 - State resources, Wilbert Inc. (pamphlets) 
School 6- Magazin e articles, newspapers, boo ks , 
personal observations 
Fi~e out of six schools obtained mat erials from 
the various sources of: publications, other peo ple and 
observation. 
Question 4: Please na me any filmstrips, movies, 
or references that your children use duri ng your discussion 
of death. · 
Results: 
School 1 - Death - the Fi nal ·s t ag e of' Growth by 
Elisabeth Kubler . Ross 
Fi .lm - De a th of a Gaudi Dane er 
Filmstrip - Closin g the Circle 
School 2 - None . 
School 3 - Living With Dying 
School /_~ - 1-'iul ti media kit - Perspectives on Dying 
- Discussin g Death 
Self made tape - rnusic that sings of' death 
School 5 - 1',ilmstrip - A Taste oi' Blac kbe1~ries 
School 6 - None 
Four of the . six schools presented filmstrips or movies 
on death, althou gh none of the selections were similar. 
Question 5: Name any speakers y8u had to help 
pres ent death and dyin g to your students. 
Results: 
.:Jchool 1 - None 
School 3 - None 
School 4 - None 
School 5 - None 
School' 6 - Minister, Pries t, Nurse 
Only two of the six sch~ ·o1s had s p eake r s during 
their death education unit. These spe alrn rs included 
a priest, a minister, and a nur s e. The majority of 
schools (4 ) did not have an y sp eak ers on death. 
Question 6: Please list an y f ield t ri p s that are 
part of your · unit. 
Results: 
School 1 .., None 
School 2 Fun era ls and wakes of relativ e s 
School 3 - Norte 
Scho ol 4 - None 
School 5 - None 
School 6 - None 
Only one of the six schools named a fieldtrip. 
However, the fieldtrip to the flmer al or wak e of a 
· relative would not . n e c es sarily include an entire class, 
but only a few specif ic members -in that class. The 
majority of schools he l d n 6 fieldtri p s~ 
Que stion 7: Chec k the type of learning activities 
in vh ich yo ur students participate~ 
Re sul t s: 
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TABLE 3 
DEATH EDUCNl'IO H LMRiH NG .AC'rIVI 'rI BS 
school 
Activity Totals 1 2 3 4 5 6 
Roleplaying 3 X X X 
Brainstorming 2 X X 
Panel 2 X X 
Discussions 6 X X X X X X 
Small .Group ~fork 2 X X 
_View Filmstrips 4 X X X X 
View Films 2 X X 
Audiotapes 2 X X 
Writing 4 X X X X 
Heading 2 X X 
Give .r1eports 2 X X 
Inte i-•views 2 X X 
Grunes · o 
Others 0 
All six schools included discussions in their study 
of death. The next most popular l ea rnin g activities were 
viewing filmstrips and writing. Four of the six schools 
made use of these ac tivities. Three schools used role-
pla J ing. Two schools usod the activities: brainstorming, 
panel, small group work, view f ilins, audiot ap es, r ead ing) 
give r ep orts and interviews. None of t h e six schools used 
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games in t h e teac hin g of death or any add it ional to p ics 
not named on the survey form. 
Questi.on 8: In Hhat a.I•eas are you c ertified? 
Hesults: 
School 1 
School 2 
School 3 
"School L~ 
School 5 
School 6 
-
-
-
-
Social Studies 
Religion 
Social Studies 
Social Studies, 
Reli g ion 
Health 
Science 
The most co r:i.mon ar e a of certification for the six 
teachers of death ·e ducation was ·social studies. Three 
of the six weJ>e c er tified in that area 1:Th ile two of the 
six were certified in reli g ion and one of the six was 
certified in health. 
Questi on 9: How long have you b e en _ teaching? 
Re sults: 
r.rABL:i-1 4 
TEACH.ING hXYr:i:fUE NCE 
School Numbe1" of yea.rs teaching expe ri en ce 
1 
·2 
3 
4 
5 
6 
4 
32 
5 
2 
22 
10 
All six teachers have been teachin g different 
len gths of time. The le a st numbe r of y ea r s is two and 
the most is 32 years. The mean of teaching years of 
experience is twelve and one half years . 
Question 10: Why did you start to teach about death? 
Results: 
School 1 - To expand the student's knowledge of the 
life cycle 
School 2 - Always has been part of school's religion 
program 
42 
· school 3 - "I cam e to l e arn that many p eople 
(including myself) fear de a th. I wanted 
to confront this fear and work .· throu gh it 11 
School 4 - Students brought up topic many times on 
their own 
School 5 - Part of school's reli g ion pro g ram 
Student inte r est in subject 
School 6 - Part of life everyone must f'ace 
Four of the six teacher s started teaching about 
death because they f elt the r e was so me sort of need . 
Two of the six teachers felt death educ a tion was a 
natural part of their reli g i ous educati on. 
Question 11: How long have you been t e aching about 
death? 
Response: 
School 
1 
2 
3 
4 
5 
6 
TABLE 5 
Y_t:;ARS OP '11EACHIN G DEATH .l!;DUCA'1'I ON 
Nun1b er of years ex pe rience 
2 
always 
3 
1 
1 
3 
Only one teacher had always been teac hi n g about 
death. Two of the six had been teaching about death 
f' or three years. One of the six had been teaching 
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about d e ath fo r two years. Two of the six had be en teaching 
about death for one ye ar. 
Question 12: What trainin g have you had to p re sent 
t h is topic? 
Res u lts: 
School 1 - Attended workshop 
School 2 - I am a pri e st 
School 3 - Attended Confer enc e 
School 4 - Personal . exp e riences 
School 5 - Workshop 
School 6 Personal exp e riences 
Three of the sii tearih er s a tte nde d a workshop or 
.cortf ere nce on death education. One of the six teachers 
happened to b e a pr i es t. Two of the si x te a ch ers are 
basing their pr>esentation oT death on personal ex pe rience. 
Question 13 :· Did you need p arental pe rmission for . 
a student to take part -in youp unit/di~cussion on death? 
Results: 
School 1 - No 
School 2 - No 
School 3 - No 
School L~ - No 
School 5 - Yes 
School 6 
-
No 
Five of the six teachers did not require permission 
of _parents. One of the six teachers required a permission 
slip from the parents. 
Question H~: What was the r eaction of p arents, if' 
any, to your discussion of death? 
Results: 
Schooi 1 - None 
School 2-- Very up set in some instances 
School J - None 
School4 - None 
Jchool .5.- None 
School 6 - None 
Only one teacher of the six surv eyed had an angry 
· parent. l•'ive of the six teachers recorded no parental 
reaction to the teaching of death. 
·Questi on 15: Additional comments and/or su ggestions. 
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Results: 
School 1 - None 
School 2 Studen t s b eca me upset in some instances 
School 3 - None . 
School 4 - None 
School 5 - None 
School 6 
-
None 
Discussion 
These results su gg est that there is no 2D.§. 
curriculmn for teaching the topic of de at h. A teacher 
creates a c er tain 1.mi t on deat h · to suit the needs and 
interes t s of his individrial cl as s of stud ents. 
There is no one textbook on de ath education. · 
Teachers in t h is study have compil ed th eir own resources 
and teachin g materials • . The se materials were found 
everywhere; boo ks, articles, films, worksho :!;)S , resource 
people and p ersonal ex pe riences. 
The disc u ssion method see med to be t he most valuable 
student activity for the teacher of . death edu cation. 
Discussion allows students ·to g et t he ir fe elings out in 
the open where the y can be .exa mined. Studen t s have shown 
a need to talk over the topic of death. 
Writing is an activity t h at t ak es ov e:rwhe n 
discussion sto p s. ~ometimes writing h elps exr,,ress ,;i. 
student's feelin gs when he or she is reluc ta n t t o speak. 
Pora school contem plating inclu din g dea th ed uc ation 
into its curriculum cost should not be consi de red a major 
factor. All six of the exper i mental schools ha ve 
demonstrated that resources are coll e cted or borrow ed, 
not nece s sarily bought. Costly it ems such as f ieldtri p s 
and equipment are not mandato :r·y to the success oi' t his 
subject area. Also, a school does not need to hire a 
specific teacher c er t if ied in death edv,ca t ion. Existing 
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teach ers in the school can offer death education within 
the boundaries of their own subject areas. '.I'hus, the 
cost of hir•ing additional personnel is un warranted. 
An ex tensive back groun d is not nece s sarr in teaching 
death education. All that is :.eequired :i..s a t e ac '.1.ing 
certificate in a..""'ly area. and a person sensit i ve enou gh 
to recognize his/her feelings _about deat h and those 
of his students. Readings and workshops will g ive 
pl enty of in~orrnation needed to t ea ch the subject. Teachers 
of many s1)bject area backgroTu.'1.ds could fit death education 
into their curriculum. Some include: social studies, 
religion, health, home economics, lan gua ge arts and science. 
Finally t h e number of years experience in teaching 
does not seem to influ ence the suc6ess of a death educa-
tion pro gram. New and ex ,_;erienced teachers al i ke, both 
have the opportunity and skill to pI'es ent a meaningful 
unit in de ath education once they have identified this 
area of study ~s pertinent to their students' needs. As 
the data indicated, these teachers rnade an ef fort to 
become more informed on death ed u dation b efore teaching 
the subject. 
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Stu den t's Survey 
Throu gh the ~tudent's Survey the researcher sou gh t 
to discov e r some demographic information about each student 
a s well as what exp erienc e s students h a v e had related to death. 
TABLE 6 
s·ru DEN'l' DEMOGRAPHI C INFOHHATIO N 
' 
age I I 
school No. M F 10 111 12 113 . j 1 lt 15 5 
~rade l ! 7 ; 8 ! I 
j I ; I 
I 
I l i 1 16 8 4 :8 2 1 I ' 7 9 2 2 2 4 1 
j 
I I I 
i ! I 2 2 1 1 ' 2 j 2 ! I I I I 
3 34 14 20 ;22 12 34 
l 
4 46 23 23 2 22 
I 
,22 46 
! 
5 36 36 0 ! . 16 20 I ! 
6 12 7 5 7 5 12 
6 146 88 . 58 8 4 31 55 28 20 10 2 60 38 
The total survey was co mpose d of 146 s tudents, 88 
male and 58 fem al e . The stud ent s ' ages wer e as follows: 
8-age 10, 4-age 11, 31-~ge 12, 55 - a ge 13, 28 - age 
14, and 20 - a g e 15. The . students I g rade lev e ls we re: 
10 - grade 5, 2 - gra de 6, 60 - g ra d e 7, 38 - g r ade 8 , 
and 36 - grade 9 . 
The number of r espo n de nts was 146 fr om 6 s ch ools . 
The majority o :f st1-ldents who par .tici pa ted in this study , 
9 
36 
36 
were . male. The av era ge age was 13 and t he aver age 
grade was 7th. 
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The followin g elev en ques t ions were as ked on th is 
surve y . All questions were voluntar y an d it ·was not 
man datory for a stud ent to ans wer eve r y qu esti on. · 
Question 1: What is y our favorite .TV pro gra m? 
Results: Due to the fact t h at so many diff erent 
shows were n e.rned only the to p ten TV shows will be 
listed. 
1 • The Blac k Sh eep Squadron 
2. Three's Company 
3. Saturday Night Live 
4. Happy Days 
5. Chips 
6. Hogan's Heroes 
7. Love Boat 
8. Baretta 
9. Mont y Pyt h on 's Flyin g Circus 
10. All in t h e Family 
Questi on 2: -Have you kn own so meone who ha s bee n very 
sick? 
Results: 
'r ABLE 7 
STUDBN'r s WHO KNEW SOMEONE VERY SICK 
Total · res pon s es 
School for e ach school Yes No 
1 10 9 1 
2 2 1 1 
3 34 28 6 
4 46 39 7 
5 36 32 4 
6 11 1 1 0 
6 139 120 1.9 
Only 13 9 of the 1Lj_6 stu dents ans wered que s tion 2. 
The majority of stud ents (12 0 ) had known s omeone who 
has been very sick. 
Question 3: Have you ev er b ee n ver y sick? 
Results: 
TABLE 8 
STUDENTS WHO HAD BEEN VERY SICK 
Total r esp on se s 
School for e ach s ch ool Yes 
1 14 10 
2 2 0 
3 33 10 
No 
4 
2 
23 
so 
Table 8 cont. 51 
4 45 19 26 
5 36 17 19 
6 11 
.5 6 
·Total 
6 H~ 1 . 61 Bo 
Only i41 of the 146 students answered qu e stion 3. 
The majority of students (8<} h ad not been very sick. · 
Question 4: Have you ever had a pet that died? 
Results: 
School 
1 
2 
3 
4 
5 
6 
Total 
6 
TABLE 9 
Total r e sponses 
for each school 
14 
2 
34 
46 
36 
12 
144 
Yes No 
12 2 
2 0 
32 2 
37 9 
26 10 
1 fj 1 
All but two of the H~6 students an swered this 
question. There was an overwhelming majority of 
studerits (120) that had a ~et thai died. 
~ 
·' 
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Question 5: What are you most afraid of? 
Results: Due to the fact that so many diff erent 
items were named onl y the to p ten it ems will be lis t ed. 
1. Death 
2 • . Parent's Daath 
3. Hy futur•e 
4 .• Nothing 
5. Loneliness 
·6. Don 't know 
7. Spiders and snakes 
8. Heights 
9. Police 
10. Storms 
Question 6: Have you ever ha d a friend that died? 
Results: 
TABLE 10 
STUDLNTS WHO HAD A F'Rl.tiND 'l'HA'r DIED 
school Tot al responses Yes No for each school . 
1 14 6 8 
2 2 0 2 
3 34 14 20 
4 46 9 3T 
5 36 17 19 
6 1 1 6 5 
Total 
6 1LL3 · $2 91 
.53 
One hundred forty-three of the 146 students 
responded to question 6. The majority of students did 
not ever have a friend die. 
Question 7: Has anybody in your house ever died? 
Results: 
TABLE 11 
STUDENTS vmo HAD 30ME0NE Ilif THEIR. HOUS.r:; .DIE 
-------- ·-··---------------,------
School Total responses Yes No for ea ch school 
1 
2 
3 
4 
5 
6 
Total 
6 
14 
2 
34 
46 
36 
11 
1 13 
0 2 
7 27 
8 38 
12 24 
3 8 
112 
The majority of students had not _had anybody in 
their house die. · All but 3 of the 146 students responded 
to question 7. 
Question 8: Have you ever gone to a funeral?. 
Results: 
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TABLE 12 
STUD.r:;lI'r.3 WHO HAD AT'I'Bl'fDED A :F'UN~RAL 
School Total r esponses Yes No for each s·ch ool 
1 14 9 5 
2 2 2 0 
3 JL~ 14 20 
4 46 27' 19 
5 36 36 0 
6 1 1 2 9 
Total 
6 143 90 53 
The ma jority of s t udents had · a t tended a f uner al. 
One hund r ed forty-tl{ree of the .146 stud ents an swere d 
question 8. 
Qu ..... esvi on 
Results: 
9: Do_ you go to Church, a Syna g 9gue, 
or reli gious service (c heck) 
__ ·_ re gularly 
ofte1i 
-- · 
sometimes 
sel dom 
_ . never 
TABLE 13 
ATTENDANCE AT CHURCH, SYNAGOGUE, OR AT 
RELIGIOUS SERVICES 
Total for 
School ea ch school Regul a rly Often som e times Seldom Never 
1 
2 
3 
4 
5 
6 
otal 
6 
14 
2 
34 
46 
36 
10 
1 
2 
6 
. 37 
11 
2 
59 
8 
5 
5 
18 
2 
1 2 
1 
10 
3 
2b 
3 
4 
2 
. 7 
4 
20 
8 
4 
1 
3 
1 
The majority of students attended a religious service 
at least sometimes, wnile onl y 37 of the 146 went seldom 
or never. 
Question 10: Wha t h appens when you die? 
55 
Results: Due to the fact that so .many different items 
were named only the top ten items will be li s ted. 
1. You go to Heaven or Hell 
2 . I ·don't know 
3. Spirit go e s to heaven 
4. You are judged by God 
5. You are judged by God 
6. You get buried 
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7. You rot 
8. You collapse 
9. You have an after life 
10. Bugs eat you 
Question 11: Have you eve r re ad a story in which 
someone died? If y es, name it. 
Results: 
.'.L1ABLE 14 
'11otal r espon se s 
School for each sc h ool Yes No 
1 10 6 4 
2 2 0 2 
3 34 27 7 
4 Lt-2 20 22 
5 J2 29 3 
6 7 )1 3 -.-
Total 
6 127 86 41 
The majority of stu de n t s wh o r esp ond ed had re ad 
a stor y in which so meone died. Below are lis t ed t he 
top ten books i de nt i fied by t h e st u dents. 
1~ Th e Day No Pigs Would Die 
2. ihe Rise and Fall of Adolph Hitl e~ 
J. Of Mice and Nen 
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4. Lord of the Flie~ 
5. Ny Enemy, . My Brother 
6. Death Be Not Proud 
7. Love Story 
8. Cheaper by the Dozen 
9. Brian's Song 
· 1 o. Death of a Salesman 
Di-scussion 
The results indicate that the majority of s_tudents 
surveyed have had experiences with death. However, most 
of the experiences have not been on a personal level. 
Most of the students' experiences were knowing someone 
who was sick or reading about death. While a majority 
of students had had a pet die, only 31 had somebody in 
their house die. 
Having death removed from one's personal experiences 
suggeststhe need to prepare one f.or the day death will 
occur in his/her own family circle. Talking about a 
friend's death, attending the funeral of a friend, or 
reading about death will encourage the acceptance of 
death and prepare a student for more personal confronta~ 
tions with death. 
The most feared item on the survey was death. 
Students fear their death and the death of their parents 
because it is a mystery to them. It is something that 
is unknown. Talking about one's own death or the death of 
a family member will not answer all the mysteries but it 
can reduce fear of death. 
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The majority of students surveyed attend a religious 
service of some sort at least sometimes so the idea of death 
should be a common one even if it is not discussed often. 
Religion could be a way of confronting the mystery of death 
by some students. 
Finally the list of television progrruns and books 
identifies some of the resources from .which these 
students gain knowledge about death. 
The Hardt Death Attitude Scale 
Results frbm the Hardt Death Attitude Scale 
determined whether d e ath e ducation . i mp roved the atti tud ·es 
toward death in middle school/junior hi gh school stud ents. 
Two groups of stud ents were randomly s e lected by 
class ahd matched by grade level in each of the six 
schools. The control g rou p wa s g iven the Hardt scale 
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to complete after r e ceivin g no treatment. The exp erimental 
group was g iven th e Hardt Scale to co mplet e after b e ing 
exposed to a unit on d e ath ed u cation. The score •of 
each student for the six schools is recor d e d in a 
chart in Ar pe ndix D. 
The mean score for the total c ontrol g roup of all · 
six scho ols was 2. 859. The mean s core fo r the total 
experi mental 2;rou p of all six schools was 3 .14 8. The 
diff e rence between the two me ans was .289. · To deter mine 
whether .289 was a significant difference between the · 
mean scores of the two gro u p s a T.:..test for d ep endent 
samples was employ ed (de pe n de nt ·meanin g ma tc h ed) • 
. Results: 
Control 
Mean 
2.8.59 
TABLE 15 
T-T EST 
_Experimental 
Mean 
Degfees Lei.rl 
Freedom Signif. 
3. 148 72 • 0.5 
Computed 
T value 
3.310.50 
For p=.05 and df=72, the t s,ble value fort requ ired for 
rejection of the null hypothesis is 2.000. Sin c e our 
valu e is 3 . 31050 and gre at e r th an 2.000 there is evi den ce 
that a 11gai n II in de ath attitude scor es has . t alcen place 
between the two groups . Hence, statistically, the re h as 
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b een an imp ro v ement to war d a more postitive attitude as · measure d 
by th e Hardt Death Attitude Scale. Therefore,the null 
hypothesis is r eje cted. (Th ere is no significant diffe re nce 
in attitud e s t owar d death bet ween students who have b een 
expos ed to dea th edu cation in school an d students who 
have not b een exposed to death education .) 
Additional tests were given to det e r minewhet he r a 
ga in in de uth attitude s cor e had taken place in each of 
the s ix schools. 
Res ults: 
TABLE 16 
MEAN VALUES FOR INDIVIDUAL SCHOOLS 
school Mean-:-Experi mental Mean-Cori tro l Differen ce 
1 2. 618 2 • . 198 ~L~20 
2 2 .9 22 2 .1 20 . 802 
3 3. 211 3.1 35 • 076 
4 3.l 02 3 . 0/_~ 7 .0 55 
5 3 • .34 1 2.736 ~ 605 
6 3 . 306 2 . 722 . 584 
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·TABLE 17· 
T- T:t;S'l1 S FOR INDIVIDUAL SCHOOLS 
Scho ol T Value Degrees of T for reJect. Significant? 
of null 
Hyp othesis 
1 1. 61459 7 2.365 No 
2 CAN'T COMPUTE 
3 o. L~4287 16 2. 120 No 
4 o.43L~o2 22 2. 074_ No 
5 2 . 89 1 22 1 7 2. 11 0 .Yes 
6 2.14L~63 5 2. 571 No 
Onl y in school 115 was the T-value g r ea ter than the 
T re qu ire d for the rejection of the Nu ll Hypothesis . There-
f ore onl y in school i/5 had an im pr ovement to ward a more 
po siti ve attitude toward death taken place. 
From the above data it seems to indicate that school . 
115, the parochial sch ool, has the most effecti ve death 
education program . However school #5 is a ls o an all ma le 
schooi with the old est gr ou p of st ud en _ts surveyed. In 
loti king at question one: Is there a differerice between the 
death a t titude of stridents attending private and paro chial 
s chools and the stude nts ·attendin g public schools after 
they have been exposed to death education? the researcher 
cannot be sure that the fa cto r, bein g a paro chial s chool, 
influenced the positive chan ge. -The ot he r two fa ctors, 
/ 
ail male and old er students, mi gh t also have been 
responsible for the chan g e. 
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Th e second ques tion exrunined ·was: Does t h e ty pe of 
death education program have an effect on students' 
attitudes toward death in the participating survey schools? 
Based upon the resu lts of the Teacher's Survey it was found 
that each teacher surveyed created his/her own death 
education unit based on the needs of individual students. 
Each school present~d different t opics on death using 
varied methods. There was no set type of death education 
program. This information seems to indicate that th e content 
of curriculum and the me thod of teachin g wer e not factors in 
changing a students' attitudes tow ard de a th. 
Discussion 
Results from the Hardt Death Attitude Scale .indicate 
that death educa t ion is benefici a l at t he middle/junior 
hi gh school in changing _a student's attitude to be more 
positive toward death. 
The composition of the death education unit does not 
seem to be a factor in this change of attitude, nor 
does teacher qualifications. 
In comparison to Hardt 1 s stud y in which he had a 
predominately female population (76~t fem ale, 24% male). 
this sample included 60% male and 40% female. Whereas 
in determining a change of attitude within schools, school 
#5 which had a significant change in attitude was an all 
male school. This data indicates that sex has no influence 
on changing an attitude toward death. 
CHAPTER V 
SUMMARY AND IMPLICATIONS 
Summary 
The purpose of this study was to determine whether 
· death education programs had any significant e f fect on 
the change in attitudes toward death of . middle/junior 
high school studehts. 
The · research took place in the six schools in Rhode 
- Island where death education was taught. 
A posttest only control group des ign was used in 
the study with 146 students randomly assi gn ed to . two 
matched groups. The control group received no treatment 
and the experimental group received a de ath education program. 
Three instruments were used - (1) Teacher I s Surv.ey 
to determine the content of death education programs, 
(2) Student's Survey to determine students' background 
of death related experiences, (J) Hardt Death Attitude 
Scale to measure a student's attitude t .6ward dea th. 
Ha,ior Findings 
It was determined that there was a statisticall y 
significant difference bett ,rnen the test scores of students 
who had not been exposed to de a th education and the test 
scores of stud ents who had been exposed to death education. 
This diff er ence indicated that de at h education wa s in fact 
effective in chan gin g the attitude toward death . of middle/ 
junior hi gh school students. 
Since the r e was no set type of curriculum for each 
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school it se ems that the content of curriculura and the 
metnod of teachin g were not factors in chan g in g a student's 
attitude toward death. 
Due to the nature of this survey and such a small 
sample it was impossible ·for the researcher to det e rmine 
.whether a parochial school actually makes a significant 
difference in changing a student's attitude toward death. 
Implications 
. This study indicates that a death education program may 
be the answer for dealing with youth's cry for honest in-
formation regarding ·death. · 
Since only a small number of schools . in Rhode Island 
, 
include death in · their curriculum .there is r .eason to believe 
that the majority . of school systems are afraid to offer 
a perhaps somewhat con-t?roversial subject. It is the researcher's 
attempt, through this study, to encourage the school systems 
in Rhode Island to take a second look at what death education 
can offer their students . - a happier and more purposeful life! 
If this attempt is to be worthwhile more re .search in 
the field of death education must continue both in Rhode 
Island and the nation. 
Additional topics for study could include: (1) What 
teaching methods are most effective in a death education 
prog1"am? ( 2) Does teacher personality and p erformance effect 
a student's attitude toward death? (3) What are the parental 
reactions to existing death education pro g rams? and (4) Do 
reiigious background and the parental response system affect 
a student's attitude toward death? 
APPENDIX A 
PRE-ACTIVE PHASE 
Dear Superintendent: 
Mary C. Canole 
6 Calvert Street 
Newport, Rhode Island 02840 
March 7, 1978 
As a teacher for the }Jast three years, I h a ve become 
increasingly aware of student's lack of information concern-
ing death and dying. Death education is a valuable part of 
any · child 1 s growth. Children naturally seek information . 
about death and they need to be able to express their thoughts 
and concerns about death openly. In completing my ma ster's 
degree at the University of Rhode Island my thesis is en~ 
titled "A Measurem ent of the Improvem ent of Attitud e s . Toward 
Death in Middle/Junior High School Stud ents". I would like 
your pe ·rmission to hav e some of th e teachers in your s .chool 
district participate (on a voluntary basis) in my survey. 
Enclosed is a packet of materials for your examination, 
I hope that your community can contribute to this study. 
Return th e enclosed postcard indicating your decision. 
Although you may not have any formal unit on death and 
dying presented in your schools, I am sure that some of your 
teachers have been urged by their s t udent s to deal with this 
relevant to p ic. My g oal is to contact these teachers whether 
they be English teachers - discussing death in a writing ot 
literature course ,, Home Economics teachers - presenting death 
as part of the family life cycle; or Socia1 Studies te a chers 
- suggesting the imp ort ance of life in s ur ance. With this help 
I hope to discover to what extent death education is included 
in the curriculum and how diversified is the appr oach. As 
a teacher of Home Economic s I feel that this topic is essen-
ial to .the ment a l he a l th , of all young people. It is o.ften 
overiooked in the curriculum, yet it emotionally touches the 
lives of all our students. 
Thank you for your time in r e viewin g th e enclo s ed mater-
ial. I ask you to accept the challenge of discovering what 
has been do ne in your schools about te a ching any aspects of 
this topic. 
Sincerely, 
/:: 'Jµuj,,v (1. Ca,,,,ve~ 
Ma; ·y C. Canole 
Master's Candidate 
, University of Rhode Isl and 
Advisor 
Patricia S. Kslly, ~h.D 
Chairman, . Home Economics Dept. 
Uni vers ·i ty of Rhode Island 
RETURN POST CARD 
Please check one of the following: 
You ·have my permission 
- ---
to contact 
at 
Principal 
comm.unity 
in my 
--- - ----Name of school 
My community wi-11 be unable .to 
·-- participate in your survey. 
Comments or Suggestions: 
Signature 
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Mary c. Canale 
6 Calvert Street 
Newport, Rhode Island 02840 
March , 1978 . 
Dear Middle/ Junior High School Administrator: . 
I am a graduate studeht at the University of Rhode Island 
and I am presently working on my Master I s Thesis: · "A Measure-
ment of t.he Improvement of Attitudes Toward Death in Middle/ 
Junior High School Students". I am \-iriting to yo.u to determine 
whether or not your middle school/junior high school .otfePs any 
program or classes in Home Economics, Health, Social Studies or 
any subject area that deals with the subject of Death Education. 
If so, I would like to survey the teach eP s and the students 
in order to find .out whether death education reduces a child's 
anxiety toward death. I would also like to survey a group of 
students in your school ·who have not been exposed to death educa-
tion. :Enclosed is a copy of the survey your teachers will 
receive. 
In reporting my fi~dings, -complete confidentiality in regard 
to your school and names of your t ea chers and students is assured. 
I also will be glad to share my findings with you. 
Please return the enclosed questionnaire by March 23, . 1978 
so I may begin implementation of this study. 
Thll'lk you ·.:fo i• your cooperation. I look forward to hearing 
from you. 
Sincerely, 
'--.--/-7. . / ) /} . I} n I F~\,i_j (_ . L::4 ·0-C·....{'...-
Mary c. Canale 
Master's Candidate 
University of' Rhode Island 
Advisor 
Patricia S. Kelly, Ph.D 
chairman, Home Economics Dept. 
University of Rhode Island 
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PRINCIPAL'S QUESTIONNAIRE 
Please answer comp l etely and return in the enclosed starap-
addressed envelope no later than March 23, 1978. 
1. Name of School 
2 .. Address 
--------------------------
J. ·Phohe J'.ij"umber 
------------~----------'---
4. Name of Principai ______________ .....;.... _______ _ 
5. (Please check the following statements if it applies to 
your Middle/Junior High School.) 
No, we do not offer any death education 
-------- program in our school 
Yes, we do offer some Death Education in 
--------
the _,,,-....,..----- rogram at our school. 
Subject 
Yes, we would be willing to survey students 
-------- that have been exposed to death education. 
No, we would not be willing to post-test 
--------students that have been exposed to death 
education. 
6. List below the .names of your te a chers who include a Unit 
or teach concepts on death education in his/her program. 
Names of teachers Subject Matter Area 
7. We do not have death education in our school presently 
because: 
no one is qualified to teach such a course 
--------'---
or unit of instruction 
---------
it is too controversial a topic 
--------~arents would disapprov& 
_________ children would become upset 
Other (please explain) 
---------
it is tau ght in th e High School . 
8. Additional comments and/or suE_g_estion~s~•~------
·----- - ·- "·-- -··· 
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Te a ch e r's Su r v e y on Death Educ at ion 
1. Please che ck the t op ics t ha t you in c lu de in your death 
education curriculum, or topics t ha t y ou have discusses 
with students in your p a rticula r discipline. 
Suicide 
Terminally ill 
------
At t :itudes toward 
------ de a th 
Bere a v ement an d 
------ Grief 
Euthana s ia 
Fun er a l Services 
----and Ritu a ls 
The Dying Process 
----
Alternativ e s to 
----Immedi a te Death 
Death as 
------
identified in music, literature and 
the arts 
2. Ple a se li s t an y a dd iti on a l to p ics th a t y ou in c lude in 
your d iscussion of death. 
1. 
2. 
3. 
3. . Where did you obt a in your cl a ssroom materials. on death? 
4. Please name any filmst r ip s , movies, or refer enc es chat 
. your children use durin g your di s cussion of death. 
5. Name any s p eak er s you h ave to hel p p r es ent death and 
dying to your students. 
1. 
2. 
3. 
6. Please list any field trips th a t are par t of your unit. 
1. 
2 • . 
3. 
7. Check the types of l e arning activiti e s in which your 
stu de nts p artici p ate. 
1. Role Playing 6. View filmstrip . 11. Give 
2 . Br a instorming 7. View films Reports 
3. : Panel 8 . Audi o t ap e s 12. I nter-
4. Discussions 9. Writin g views 
5. Small Group Work 10. Re a ding 13. Games 
14. Others 
(Piease Name) 
8. In what subject area(s) are you certified? 
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9. How long h av e you been te a chin g ? 
10. Why did you start t o te ach ·abou t de a th? 
11. How long have you b ee n · tea ching about death? 
12. What training h ave you h ad to pr e s ent this topic? 
13. Did you need pa r ent a l permission for a student to take 
part in your unit/discussion on de.ath? 
14. Wha t was th e r ea ction of p ar ents, if any, to your 
discussion of death? 
15. Addition al comments and/or sug ges t ion s . 
Fill in the Blanks: 
Student SUJ:'.Vel_ 
DEATH EDUCATION 
School 
Sex 
my age _____  :_ _ _ _ 
-- - ·- - - "•- -- ·- -
My Family Members (list) 
First Name 
1. 
2. 
3. 
L~. 5. 
6. 
Grade 
Briefly answer the following questions. 
\vb.at is your favorite T. v. p1•ogram? 
--
l. 
2. Have you known someone who has been very sick? 
Have 
-y_o~ ever been very sick? 
Have you ever had a pet that died? 
What a.re you most afraid of? 
Have you ever had a friend that died? 
7. Has anybody in your house ever died? 
B. Have you ever gone to a funeral? 
9. Do you go to Church, a Synagogu e , or Religious Servic ,J s (check) 
_ __ ___ regularly 
often 
10. What happ ens when you die? 
-----
sometimes 
s eldom never 
---
11. Have you ever read a story in which ,":>omeone died? If yes, 
name .it. · 
Turn to the next page and read the directions care:t;ully. 
APPENDIX c· 
HARDT INSTRUMENT 
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Date 
I, D:i:-. i>ale V. Hardt, give .Mary C. Canale permission to 
use in total my instrument that measures attitudes toward 
death as published in the E1ebruary 1975 issue of the Journal 
of Scho ol Heal th .for her Hast er I s 'l'hesis study. 
I also give her permission to change some of the more 
, sophisticated vocabulary to suit the middle school aged child • 
.l.>r. Dale v. Hardt 
Signature 
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Directions: Read each it~m carefully. Pl ace a check mark next 
to e ach item ,;,ri th which you AGRSE. Make NO MARKS 
next to the items with which you disagree. 
1. The thought of death is a glori ous thought. 
2. When I think of death I am most satisfied. 
J. Thoughts of death are wonderful thoughts. 
4. The -thought of death is very pleasant. 
5. The thought of death is comforting. 
6. I find it fairly easy to think of death. 
7. The thought of death isn't so bad. 
8. I do not mind thinking of death. 
9. I can accept the thought of death. 
10. To think of death is common. 
11. I don't fear thoughts of death, but I don't like them either. 
12. Thinking about d~ath is over-valued by many. 
13. Thinking about death is not fundamental to me. 
14. I find it . difficult to think of death. 
15. I regret the thought of death. 
16. The thought of death is an awful thought. 
17. The thought of death is dreadful. 
·-
18. The thought of death is traumatic. 
19. I hate the sound of the word death. 
20. The thought of death is outrageous . 
(This test taken from Dale V. Hardt, Journal of School Health, 
XLV #2, February 1975, P96-99.) 
A BRIEF SUJvI1v1ARY OF VALIDITY COEFFICI ENTS FOR THE 
HARDT SCALE 
Type of Statistical Scale Level of Findings 
Validity Test Form Acceptance 
Concurrent Cor:r:-elation A 
.75 .75 
B 
.75 .84 
Construct Correlation A 
.75 • 9~-(Type I) B 
.75 • 98 
Construct Directi onal A .o 5 t14=1.192 (Type II) "t" Test B .o5 t14=1.78 
(Means) . 
Directional A .05 t1J=1.43 
Accep -
tance? 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
No 
"t" Test B .05 t1J=11.664 Yes 
(Variances) 
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"Using the split half method of reli ability with the 
Spearman-Brown "Prophecy Formula" servin g as an adjustment 
formula, a reliabilit y coe f ficient of . 87 was produced for 
Form B. Form A produced a reliabilit y coefficient which 
was not acceptable as a demonstration of r e iiability (Hardt, 
1975, 97) • II 
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HARDT SCAL~ SCOH~S 
·--- ----
Sch ooi Cont rol . Experimental 
1 1. 850 3. 333 
2. 900 3. 220 . 
2. 660 2. 055 
1.9 22 2. 950 
1 . 850 2. 300 
;2. 200 1. 871 
.1. 700 2.7 G6 
2. 500 ') 4 ') -;, L• ..) _ J 
2 2. 120 2. 922 
3 2. 957 2.7 80 
3. 233 2. 050 
3.23 3 3. 200 
3. 700 3. 266 
3. 100 4 . 077 
3. 400 2.5 eo 
3. 300 3. 400 
3. L~6o 3. 500 
3. 300 3. 600 
3. 200 3. 3eo 
2 . 300 3. 420 
L~. 071 2. 900 
2.950 3. 477 
3.62 5 3.500 
3. 266 · 2. 600 
2. 060 3. i.120 
2. 14L~ 2. 833 
4 3.3 80 3.2 33 
2. nso 3. 271 
3. h6o ') ~, 3 L. • r.:b 
3. 380 3.7 88 
2. !l 60 3. 3eo 
3. 100 3. J.,60 
2. 660 J . 1.,.00 
3. 000 3. 271 
3. 128 3. 271 
3.300 2. 933 
3. 350 3 .. 2.:-.:0 
_3. 100 3 . 200 
2. 350 2 • .528 
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J . 500 2.7 66 
J . 202 J.L~75 
2. 900 3 .3 00 
2. 900 3. 460 
2. 900 3. L\.60 
3. 266 2. 9.00 
3. 460 2. 800 
2. 966 . 2.. 240 
2. 380 3. 475 
3.1 00 2.2 50 
5 1. 922 3 . 962 
3. 000 3. 233 
2. 200 3. 380 
· 3 , 266 3. 600 
2.5 00 2. 900 
1. 958 3. 733 
3.1 00 3.1 00 
3. 333 3. 586 · 
2. 900 J . -100 
J. 757 3. 400 
2. 800 J . 350 
2. oso 3. 877 
3.90 0 3. 400 
2. 100 3. 300 
3. 300 3. 200 
1. e50 2. 7L~O 
3. 614 2. 660 
1.7 00 3. 620 
6 2. 850 3. L~6o 
2. 900 3. 100 
1. 922 3. l.~_50 
2. 900 3. 271 
3.1 00 2. 766 
2. 660 · 3. 788 
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